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Abstract

The study aimed to determine head teachers' challenges in instructional
leadership: promoting and supporting instructional improvement,
supervising and evaluating instruction in Ghana. Effective instructional
leadership is considered critical in head teachers' performance outcomes.
Ghana, a Lower Middle-Income Country, is faced with the challenge of
improving the educational system of basic and Junior High Schools. The
expectation on head teachers is high in achieving high educational
standards in basic and Junior High Schools in Ghana. The study adopted a
sequential qualitative research approach. Data was collected from head
teachers, School Improvement Support Officers (SISOs), and Lead Teachers
using a purposive maximum variation sampling approach. Participants
responded to semi-structured questionnaires and semi-structured
interviews. The result of the analysis revealed that there were similarities in
the challenges faced by instructional leadership in both urban and rural
schools. The challenges identified were inadequate academic resources,
overburdened head teacher responsibilities, teacher-pupil behaviour and
attitude, and an adverse physical environment. Head teachers faced multi-
dimensional challenges in promoting and supporting instructional
improvement and supervising and evaluating instruction in Ghana. All the
challenges identified should be addressed holistically to allow the head
teachers to deliver on the instructional leadership roles required to improve
education at the basic and junior school levels.

Key terms: Evaluation of Instruction, instructional challenges, instructional
leadership, supervision of instruction
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1.0 INTRODUCTION

Professionals in the education service have the mandate to deliver high-quality service to satisfy the needs
and aspirations of the citizenry. Musungu and Nasongo (2020) believe that quality education and effective
schools emerge from the thoughts and active actions of professionals, mainly teachers. Given the need to
address poor pupil performance and consider global educational reforms, particularly at the basic school
level, strengthening the instructional leadership roles of head teachers is essential (Kabonu, 2013). Several
models and reforms to the models of school leadership have been proposed. One of the key elements in
most of these reforms is the instructional leadership (IL) of head teachers (Murphy et al., 1986). Research
studies in the educational system focusing on challenges facing instructional leadership are instrumental
to developing remedies to address the challenges facing instructional leadership. Existing studies
predominantly focus on instructional leadership functions, processes, and activities. There is, however, little
information on the challenges hindering the execution of instructional leadership systems and activities at
the basic levels of education in Ghana. Research by Donkor (2016) on assessing school leadership
challenges in Ghana focused on the performance of different schools concerning the actual performance
of school leaders. The study concluded that there is a need to concentrate on efficiency and result-
oriented school leaders in rural and urban schools (Donkor, 2016). The study also emphasised the need for
leadership in schools to undergo training and reformation.

In Ghana, the Ministry of Education sector performance report 2015 pointed out funding allocation for
school improvement. Remarkably, funding was not specifically allocated to improve instructional
leadership activities and support systems at the basic levels of education. There is an obvious loss of sight
of training head teachers to acquire more skills to make progress and achieve better student performance
(Educational Sector Performance Report 2015 Ghana, 2015). The report clearly stated that over the years, a
lot of attention had been placed on the provision of permanent physical structures to replace dilapidated
school buildings and eliminate the operation of schools under trees, especially in the deprived areas,
neglecting the training of head teachers. All these efforts have not contributed remarkably to the student's
performance at all levels. Instructional leadership training is still considered to be a major factor that needs
to be addressed as a key element driving improved performance (Educational Sector Performance Report
2015 Ghana, 2015). Ghana, as a developing country, continues to explore all avenues to improve its
educational system. According to Ankomah et al. (2005), successive governments in Ghana have made
numerous efforts to enhance performance in quality delivery of basic education through the
implementation of policies such as capitation grants and huge expenditures on building more classrooms,
provision of qualified teachers, free school uniforms and school feeding. All these are formulated to
remove the majority of factors that prevent the achievement of high-quality basic school education
(Ankomabh et al., 2005).

Despite these efforts, Ghana's Education sector medium-term development plan, 2018-2021 Global
Partnership for Education (2019), highlighted key issues that need further attention. In this report, the basic
school education performance from 2004-2017 situational analysis revealed weak accountability
mechanisms at the district and school levels by the education management. These are critical issues that
have to be analysed, focusing on the basic school level since the policies have not achieved their aim of
improving educational performance at the basic school level.
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The elements of instructional leadership have a pivotal role to play in shaping the educational reforms in
Ghana. Exploring the challenges faced by leadership while focusing on instructional leadership is of
paramount importance in promoting and strengthening the concepts in the educational system of Ghana.
Ghana Education Service would only embrace the concept if the challenges inherent in instructional
leadership are addressed using findings from empirical research.

Three core components of instructional leadership (Functions, Processes, and Activities) proposed by
Hallinger and Murphy (1983) should be the core operational elements of education leadership in the
educational system of Ghana. The lack of empirical research is an obstacle to advancing the call for the
implementation of the instructional leadership core component in the Ghanaian educational system.
Understanding the challenges facing educational leadership in the educational system is paramount.

Little attention has been paid to exploring the challenges head teachers face in promoting instructional
leadership responsibilities in rural and urban schools in Ghana. The study served as an empirical study to
explore the challenges head teachers face in executing leadership tenets in their schools. We, therefore,
present the findings of instructional leadership challenges head teachers face in promoting and supporting
instructional improvement, supervising and evaluating instructions in rural and urban schools in Asante
Akim North Municipality of the Ashanti Region.

2.0 LITERATURE REVIEW

Instructional Leadership

Instructional leadership is widely considered a cornerstone for enhancing teaching and learning in schools,
with head teachers playing a pivotal role in achieving these outcomes (Bush, 2022; Donkor, 2015).
However, the multifaceted nature of their responsibilities often impedes their ability to fully engage in this
critical role (Wanjiku, 2012).

Head teachers have numerous challenges; according to Tahira et al. (2021), a significant challenge for head
teachers is the need to balance their administrative obligations with their instructional leadership
responsibilities. They illustrate that tasks such as managing school budgets, ensuring compliance with
governmental policies, and overseeing staff recruitment frequently take precedence over instructional
priorities, thus limiting their ability to focus on fostering effective teaching practices (Tahira et al., 2021).

The challenges were magnified during the COVID-19 pandemic, which necessitated the transition to online
learning environments and required new leadership strategies (DeCoito & Estaiteyeh, 2022). Head teachers
were compelled to adopt more direct approaches to navigate these transitions, which, while necessary,
often reduced teachers' sense of autonomy and competence. These factors were strongly associated with
increased levels of psychological stress and diminished resilience among teaching staff (Reed, 2024).
Furthermore, the return to in-person learning brought additional difficulties, such as bridging learning
gaps and addressing the broader impacts of the pandemic on student and staff well-being (Reed, 2024).

Professional development emerges as another critical area needing attention. Despite the availability of
leadership programs, many do not adequately prepare head teachers for the complexities of instructional
leadership (King & Stevenson, 2017). Sims et al. (2023) advocate for targeted professional development
initiatives that enhance skills such as teacher mentoring, data-informed decision-making, and curriculum
management. Without such tailored training, head teachers may find it challenging to lead instructional

50

ing Publish

Journal url: https://journals.editononline.com/ (<“'“';7.::,.\5;::-’7':5!‘55:,'.:' Publishing


https://journals.editononline.com/

Journal of Education Management and Leadership

improvements effectively. Additionally, resistance to feedback from teachers, coupled with insufficient
training in delivering constructive feedback, further hampers instructional leadership efforts (Macapobre et
al., 2024).

The issue of resource scarcity further compounds these challenges, particularly in under-resourced schools,
as discussed by Barker and Rees (2020). They posited that limited access to teaching materials,
overcrowded classrooms, and ageing infrastructure are prevalent issues that hinder both teaching
effectiveness and leadership efficiency. Although some improvements in school funding have been
reported, they remain insufficient to meet the evolving needs of modern education. As a result, head
teachers often face difficult decisions that compromise the quality of instruction (Barker & Rees, 2020)

Finally, Tahira et al. (2021) identified that cultural and systemic constraints often undermine the ability of
head teachers to implement effective instructional leadership. In many cases, hierarchical governance
structures limit their autonomy, constraining their capacity to introduce innovative practices tailored to
their schools' specific needs. Additionally, cultural norms that discourage collaborative decision-making
further restrict the ability of head teachers to foster inclusive and dynamic leadership environments (Tahira
et al., 2021).

In summary, the challenges facing head teachers in delivering instructional leadership are multifaceted,
involving both internal and external factors. These barriers underscore the need for systemic reforms,
targeted professional development, and robust resource allocation to enable head teachers to prioritise
and enhance instructional practices effectively. In Ghana, there are limited domestic studies that focus on
the challenges head teachers face in promoting and supporting instructional improvement, as well as
supervising and evaluating instruction. The study will fill the gap in knowledge about instructional
leadership. Focusing on other dimensions and the scope of challenges head teachers face.

Conceptual framework

Head Teacher

‘ Physical Analytical and Financial ‘

School Environment Research Skills Resources

Improvement o ‘ Lead Teacher
Teacher/Parent

Support Officer / ‘ Responsibility and

Relationships Accountability Teacher

Challenges

Effective Instructioal Leadership

Figure 1: Conceptual Framework
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Globally, Instructional Leadership in the educational system is an important concept. Instructional
leadership’s key role is in driving the school’s curriculum outcomes and it is embraced holistically
(Hallinger & Murphy, 1986).

Improvements in the supervision of instructions under leadership are of utmost importance to educational
authorities and governing bodies in education. Instructional leadership is therefore identified as a means
to enhance head teachers’ performance and student achievement (Bush, 2015). A combination of
instructional leadership, supervisory policies, and practices has a place and should be used by head
teachers to produce better results to promote school teaching and learning (Bush, 2022).

The conceptual framework for this study considered factors that impact the effective delivery of teaching
and learning in schools. The study focused on six pillars of instructional leadership proposed by Hallinger
and Murphy. (Hallinger & Murphy, 1986) Promoting and supporting instructional improvement and
supervising and evaluating instruction are among the cornerstones of successful school leadership. Factors
that impact instructional improvement, supervision, and evaluation depend on human resources,
availability of funds, availability of teaching and learning material, conducive school environment, and
teacher and pupil relationship.

The conceptual framework was designed to depict the pictorial interaction that these factors have on
instructional leadership. The choice of framework was based on the interdependency of the factors that
impact instructional leadership. Each factor directly or indirectly affects the overall effective running of
teaching and learning activities in schools. In Ghana, the head teacher is the functional head and is
complimented by the Lead teacher and SISO in ensuring effective instructional leadership. The conceptual
framework (figure 1) depicts the role of the head teacher and the challenges each factor has on the head
teacher in delivering instructional supervision with the lead teacher and SISOs. Applying the IL comes with
challenges that hinder the efforts of the head teacher.

3.0 METHODOLOGY

The study employed a qualitative research approach in data collection using semi-structured
questionnaires and semi-structured interviews. The study was conducted in the Asante Akim North
Municipal in the Ashanti Region of Ghana. Participants were selected from a total of 129 teachers, of which
69 were head teachers (H), 8 were SISOs (S), and 52 were Lead Teachers (LT) from urban (U) and rural (R)
areas of the municipality. A purposive sampling technique was used for the study. A maximum variation
sampling procedure was applied in selecting the participants, paying attention to junior high school (JHS),
primary, and kindergarten (KG) levels. A multistage sampling technique was also used to select the
participants. The participants chosen for the study comprised 23 head teachers (18%), five School
Improvement Support Officers (4%), and 22 lead teachers (17%). A total of 50 participants were chosen
because of their direct involvement in teaching and learning and administrative activities, as well as the
supervision of students. These participants represented 33 per cent of head teachers, 42 per cent of lead
teachers, and 63per cent of SISO.

Data Management and Analysis
A sequential approach was used to collect the data. The open-ended questionnaire was given to the
teachers, and this was followed by an in-depth interview using a structured interview guide. Recorded data
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gathered was transcribed with the aid of the Otter App, and this was jointly analysed with responses to the
semi-structured questionnaires. Chat Gpt 4.0 was used digitally to generate codes from the interviews and
questionnaires. The study team members who were independent of the Chat Gpt output manually verified
by comparing the Chat Gpt output with randomly selected quotes that were manually coded. This was to
ensure that the output was consistent and accurate. Thematic analysis was used to analyse the codes from
the quotes. Pseudonyms were used for the participants to ensure confidentiality and anonymity were
strictly complied with.

Data Collection Procedures

Approval was obtained from Akenten-Appiah Menka University of Skills Training and Entrepreneurial
Development. (AAMUSTED) and the Asante Akim North Municipal Education Directorate. The research
team explained the purpose of the study to the respondent, and informed consent was signed. By
engaging as soon as participants agreed, the questionnaires were administered immediately.

4.0 FINDINGS AND DISCUSSION

Availability of Academic Resources

The study found that the head teachers lack educational resources and academic instructional materials
like textbooks, syllabi and other logistics for running the school activities. Teachers were, therefore, noted
to be reluctant to do their academic work. Note the comments below.

RHSL1 explained that:
For effective teaching and learning to take place, teachers' handbooks, pupils' textbooks, and appropriate
TLMs/ TLAs should be readily available.

RSCE2 pointed out that:
Lack of textbooks and supplementary readers.

RHSV11 stated that:
Inadequate science and BDT equipment.

UHSB2 expressed that:
Insufficient use of teaching and learning resources.

UHSA1 mentions that:
Inadequate instructional materials like textbooks and syllabi

I have challenges in terms of logistics or materials. Heads are supposed to give teachers teaching and
learning materials to aid effective instruction, but the materials are not available, and it is very difficult.
(UHSJ10)

Sometimes, teachers have to buy materials for teaching from their coffers, and not all teachers cooperate.
The availability of funds has been one of the major challenges that are affecting us.
(RHSP5)
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I discharge so many administrative responsibilities, and as a result, I sometimes do not have enough time
to review all lessons noted [notes] and supervise instruction.
(RHSM2)

Our main challenge is finance. There is no money for us to buy textbooks. We have not provided a single
textbook for the new curriculum, only the resource packs are available. Looking at the school with a class
of about 30-40, there are no textbooks for the teacher to teach from. Ideally, each student had to get a
textbook. Teachers’ guide[s] are all not available.

(RHSQ6

Head teachers Responsibility challenges
The study found that the head teachers have several responsibilities on their schedule, making them
struggle to balance academic work with other competing responsibilities.

UHSA1 mentions that:
Too many tasks make it difficult to do effective supervision and evaluation
Some pupils also feel intimidated in the presence of the head teacher

UHSG7 mentioned that:
Enormous responsibilities associated with the position, like attending to dilapidated school facilities and
school-community relationships.

UHSG7 mentioned that:
Limited time and inadequate resources for supervision (check-list), i.e. combining teaching with the
supervisory role

RLSN1 echoed that:
Excessive workload.

UHSHS reiterated that:
Too many responsibilities for head teachers.

UHSHS reiterated that:
Heads are overburdened with work to the extent that they cannot supervise all instructions. They cannot
supervise all instructions.

Head teachers discharge other administrative responsibilities. As a result, they may not have enough time
to review teachers’ lessons noted and to engage in effective lesson observation that could result in
successftul instructional supervision and evaluation.

(UHSD4

I discharge so many administrative responsibilities, and as a result, I sometimes do not have enough time
to review all lessons noted [notes] and supervise instruction.
(RHSM2)

RHSV11 stated that:
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Due to the large size of the classes, supervision in the classrooms becomes problematic, and evaluating
pupils individually becomes difficult

Teacher Pupil’s Behaviour and Attitude

The study found that the challenges head teachers faced were multi-dimensional; the most important
among them was punctuality and lateness to school by both the teachers and students. In-school
lackadaisical behaviour by teachers due to the lack of academic materials was also identified. Further, the
study revealed absenteeism on the part of teachers and students, impairing effective supervision and
promotion of instructions.

RHSL1 explained that:
Most of the pupils are domestic assistants to their guardians, so punctuality and regularity at school
become a problem

UHSB2 expressed that:
Sometimes, absenteeism becomes a challenge for the learners.

Students' lateness to school is a challenge that head teachers face in promoting and supporting
instructional improvement.
(USCB2)

UHSK11 mentioned that:
Students’ indiscipline.

RHSU10 asserted that:
Ban on caning in schools has led to indiscipline among the students.

UHSHS reiterated that:
Lack of cooperation on the part of some teachers

UHSHS8 reiterated that:

Some teachers do not complete their lesson plans on time
Teachers’ punctuality is a problem head teachers face in promoting and supporting instructional
Improvement.

UHSK11 mentioned that:
Deficiency in content knowledge
Some teachers resist supervision because they lack awareness

ULSD4 further asserted that:
Resistance to supervision by teachers.

RHSU10 asserted that:
Ban on caning in schools (discipline). Time constraints are due to office work and meetings, and
inadequate TLMSs are due to a lack of funds.
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Financial challenges

Head teachers mentioned insufficient funds as the most important factor impeding their efforts. Critical
among them were funds to get instructional materials and basic school needs. The government capitation
grant, which serves as the major source of funding, has not always been available or is received late. The
ban on levy on Parents, Teachers Association (PTA) was cited as a drawback that has worsened the
availability of funds. Also, the lack of financial aid to acquire textbooks for some needy students and the
non-availability of a teacher’s guide were identified from the study.

UHSAT mentions that:
Inadequate instructional materials like textbooks and syllabi

RHSV11 stated that:
Inadequate science and BDT equipment.

The availability of funds has been one of the major challenges that are affecting us.
(RHSP5)

RHSU10 asserted that:
Non-availability and lateness of capitation grant to schools, government policy on no levy by PTA

Physical Environment challenges

The study found factors that negatively impact the head teacher's function in promoting and supporting
instructional improvement and supervising and evaluating school instructions. These factors included
inadequate school furniture, uncomfortable classroom environments, and dilapidated school structures. In
addition, the study revealed that the school blocks were structurally located a distance apart, such that
head teachers had to move around to have a complete command of the school activities. Also, the physical
location of some of the schools in the residential area negatively impacts punctuality and regularity. Other
locations around highways and market settings lead to noise generation. Again, some pupils were noted to
be residing in remote areas of the community and had to commute long distances to schools.

RHSV11 stated that:
Inadequate furniture, leaking roofs, inadequate classrooms.

UHSB?2 expressed that:
The location of the school adversely affects promotion and supporting instructions, thus, the noisy
environment. Practical understanding of supervising and evaluating

RHSL1 explained that:
Classroom environment becoming friendly.

The schools are scattered, I am the only head teacher, and supervision becomes a problem.
(UHSD4

The primary is on top there, the JHS is down there, and we saw the KG before the river and the stream,
which is even far away from the JHS and the primary. Sometimes, he has to wake up early, go to the KG
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school, and supervise all of the activities over there. By the time he reaches primary school and, for that
matter, the JHS, he is left with, let me say, almost 10 there, about 10 am to 17 am before he gets to school.
(ULSQ4)

Discussion

The findings in the study revealed that the head teacher faces challenges in promoting and supporting
instructional improvement. The factors identified were inadequate academic resources, overburdened
head teacher responsibilities, teacher-pupil behaviour and attitude, and adverse physical environment.

Educational resources, workload, and administrative responsibilities, impediments in accessing and utilising
teaching materials, struggles with multifaceted responsibilities on instructional supervision, obstacles to
effective education delivery and learning environment, distance and accommodation problems, teacher
shortage and balancing supervision and teaching, lack of supervision and evaluation benchmark for head
teachers are key factors for running effective school instructional supervision.

The findings suggest that head teachers face several challenges in promoting and supporting instructional
improvement. It is worth noting that one challenge that the schools face is the non-availability of academic
resources like textbooks, syllabi and other logistics for running the school activities.

The findings of this study confirm that of Imoro and Iddrisu (2018), who found that head teachers faced
some challenges, such as a lack of resources and teachers, inadequate physical infrastructure, and teaching
and learning materials (TLMs) (Imoro & Iddrisu, 2018). Likewise, the findings of the study are in tandem
with several studies (Oduro & Macbeath, 2003; Louis, 2007).

In a different study done by (Albrecht et al., 2009), they found a lack of current appropriate textbooks and
materials and no access to resource services (Albrecht et al., 2009). Ngithi (2013) researched the
administrative challenges faced by primary school head teachers. From the findings, the study concluded
that the majority of the head teachers faced administrative challenges in the management of the schools
(Ngithi, 2013). These challenges included inadequate textbooks and other learning resources and a lack of
adequate classrooms and furniture. The current study findings confirm Ngithi's research. Also, Wanzare
and Da Costa (2000) in their study state that insufficient incentives for instructional leadership are a
challenge for school principals.

Further, the study found that head teachers have several responsibilities in terms of workload. Katitia
(2010) observed that head teachers do a lot of paperwork. The result is in keeping with that of India (2018),
who found that a heavy workload is one of the challenges that head teachers encounter in primary
schools. The findings concerning the overload of responsibilities suggest that some head teachers would
be compelled to perform the minimum necessary duties regardless of the challenges that they would face
(Indiazi, 2018). Again, Wanzare and Da Costa (2000) delved into principals’ roles and their diversity. They
further argued that the principal's tasks, especially those associated with instructional leadership, in
meeting the needs and concerns of ever-changing schools are numerous, complex, and challenging
(Wanzare & Da Costa, 2000).

Some studies in Ghana by Kusi et al. (2014) and Oduro and Macbeath (2003) have shown that head
teachers, for instance, had to teach in addition to carrying out their leadership roles. Additionally, the
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results of the current study are consistent with those obtained by Mutua (2011), who found that head
teachers face numerous challenges in their instructional supervision work. For example, he found that
teacher absenteeism and inadequate teaching and learning materials are some of the challenges that head
teachers face. The study found that the challenges head teachers faced were multi-dimensional; the most
important among them was punctuality and lateness to school by both the teachers and students. In-
school lackadaisical behaviour by teachers due to the lack of academic materials was also identified.
Additionally, the results of the current study are consistent with those obtained by Mutua (2011), who
found that head teachers face numerous challenges in their instructional supervision work. For example, he
found that both pupil and teacher absenteeism is a factor that affects the effective instructional leadership
role of the head teacher (Mutua, 2011).

Financial stability revealed a negative impact on the head teacher's responsibilities. Again, the result of the
study validates that of Esia-Donkoh (2014), who states that head teachers face certain challenges in
performing their duties. Esia-Donkoh (2014) discovered that financial constraints are one of the challenges
that they face. This suggests that financial constraint is a serious issue that hinders head teachers from
performing their duties (Esia-Donkoh, 2014).

Also, the study showed that the challenges head teachers face in supervising and evaluating instruction are
the size of the school, the scattered arrangements of schools, other competing responsibilities/overburden
with tasks, lack of supervision manuals in schools, resistance to supervision by teachers, lack of good
communication skills from head teachers, time allocations, insufficient materials required in the curriculum,
incomplete lesson notes, teachers absenteeism, and unavailable teaching and learning resources.

The current study’s findings are consistent with those of Okoroma and Robert-Okah (2007), who found
that inadequate funding, inadequate school facilities, work overload, and poor conditions of service
generated administrative challenges for head teachers (Okoroma & Robert-Okah, 2007).

Punctuality, regularity, and attitude emerged as important factors in this study. It is known that punctuality
is directly related to school academic performance and effective instructional improvement (Hassan &
Jami, 2016).

Baloyi and Worku (2022) showed that more than two-thirds of teachers indicated a significant association
between punctuality and improved academic performance among public school learners. In this study,
pupils’ punctuality, absenteeism, and regularity were problems (Hassan & Jami, 2016). Student behaviour is
a key problem, as reported by Sultana and Rashid (2013), who found that most students have time
management problems. Student behaviour was the largest contributor to time management and
punctuality in their study (Sultana & Rashid, 2013). Also, the study by Nyatuka (2012) linked absenteeism
and unpunctuality among students to be due to participation in domestic chores and low academic
achievement (Nyatuka, 2012). The study concluded that the students’ low academic achievement could be
attributed to involvement in domestic chores, recommending that the domestic chores assigned to the
students be reduced, allowing students to attend school regularly. Further, the study by Bush et al. (2022)
revealed that absenteeism of teachers and harsh punishments contribute significantly to absenteeism
among Early Childhood and Primary Education (ECPE) learners (Bush et al., 2022). These factors impact the
academic performance of absentees, leading to subpar educational outcomes. Additionally, positive
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attitudes towards ECPE classes were found to correlate with better academic performance, emphasising
the importance of a conducive learning environment (Bush et al., 2022).

Again, Assefa Ekyaw (2014) found that the major challenges that primary school instructional supervisors
come across while implementing instructional supervision were multiple, noting that they were
overburdened with other tasks and had similar instructional time with other teachers.

The physical environment of the school is critical to conducive administration and effective application of
teaching and learning, according to Smith David (2024) and Suleman et al. (2014). These studies found that
some of the school’s internal and external climates were undesirable for effective teaching and learning.

Baafi and Baafi (2020), in their study on school physical environment and academic performance,
confirmed that the students in senior high schools with a pleasant physical environment perform better
than those in an unpleasant learning environment that is not conducive to learning. Even though this
present study did not correlate physical environment and academic performance, it can be deduced that
the challenges identified are sufficient to impact the pupils' academic performance, as reported by the
authors (Baafi & Baafi, 2020).

Overall, this study identified critical challenges head teachers face in promoting and supporting
instructional improvement. Most of our findings have not been reported in Ghana, and further exploratory
studies in other regions of the country are recommended

5.0 CONCLUSION AND RECOMMENDATIONS

Conclusion: In conclusion, Lunenburg (1995) stated that "the principal's job is to help the school achieve a
high level of performance through the utilisation of its human and material resources. More simply, the
principal’s job is to get things done by working with and through other people” (p. 3). This statement is
relevant to understanding the mirage of challenges head teachers face in promoting and supporting
instructional improvement in schools. More introspection and reflective understanding of the roles of
teachers are required to address the challenges identified in this study. To address this situation, a
comprehensive policy guideline and school administrative structure should be streamlined, and all
resources required for effective school work should be provided.

Recommendations: To improve the availability of educational resources, it is recommended that school
leadership work closely with stakeholders and plan the requisition and timely delivery of educational
resources. A holistic approach to the resource needs and efficient procurement system will significantly
address this problem. The overburdened head teacher's responsibility can be addressed by assigning
responsibilities appropriately to the other teachers of the school. Guidelines and school administrative
policy documents should be developed by the school's leaders. Failure to address the teacher-pupil
behaviour and attitude toward instruction is a crucial disruptive factor for effective teaching and learning.
It is, therefore, recommended that the head teacher apply the GES code of conduct. Regarding the
student, it is recommended that reformative punishment should be applied consistently to students who
report late after discussion with their parents.
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