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Abstract

This study examined the relationship between parenting availability and
selected learning outcomes among learners in public Junior Secondary
Schools (JSS) in Nyakach Sub-County, Kisumu County, Kenya. Parenting
availability is animportant aspect of parental support for learners’ academic
and personal development. Guided by Epstein’s Overlapping Spheres of
Influence Theory as advanced by Joyce L. Epstein and Steven B. Sheldon
(2022), the study adopted a convergent mixed-methods descriptive survey
design involving 901 respondents comprising learners, parents, class
teachers and heads of institutions. Data were collected using
questionnaires, interview guides and focus group discussion guides. Validity
was established through expert judgment, while reliability was confirmed
using Cronbach’s alpha coefficients above .70. Quantitative data were
analysed using descriptive statistics, Pearson correlation and regression
analysis, while qualitative data were analysed thematically. Mean scores
were 4.25 for academic performance, 4.41 for learner discipline, 4.28 for
personality traits and 4.32 for moral behaviour. Parenting availability had a
moderate, positive and statistically significant relationship with selected
learning outcomes and academic performance (r = .549, p < .001). The
regression model was also statistically significant, F(1, 814) = 350.521, p <
.001, with parenting availability accounting for 30.1 per cent of the variance
in the selected learning outcomes. Qualitative findings showed that parental
monitoring, guidance, communication and support for learning were
beneficial to learners. The study concludes that parenting availability is
positively associated with selected learning outcomes among JSS learners.

Key terms: Academic performance, Junior Secondary School learners,
learning outcomes, parental support, parenting availability.
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1.0 INTRODUCTION

Parenting availability is an important part of the support learners receive from their families. It refers to
parents’ presence and accessibility to learners, including the time they give, communication, monitoring of
schoolwork and provision of guidance and other forms of support. Such support is particularly relevant
during adolescence, when learners begin to assume greater responsibility for their education while still
requiring guidance from parents and other caregivers. Parental involvement is not simply a matter of being
present; the quality, purpose and manner in which parents engage with their children also matter (Grolnick
& Pomerantz, 2022). Parental involvement is most beneficial when it supports children’s development
without becoming intrusive or undermining their autonomy.

In Kenya, the introduction of Junior Secondary School (JSS) under the Competency-Based Curriculum
(CBC) has changed learners’ educational experiences. The CBC emphasises competencies, values, practical
skills and holistic development rather than academic achievement alone. Learners participate in
assignments, projects, practical activities and continuous assessment, some of which require support
beyond the classroom. Parents’ availability may therefore help learners manage these demands through
guidance, supervision, encouragement and access to learning support.

The family-school relationship is central to this process. Epstein and Sheldon (2022) explain that learners
benefit when families and schools share responsibility for supporting education and maintain meaningful
connections around learners’ development. From this perspective, parenting availability provides
opportunities for parents to participate in learning at home, communicate with teachers and schools, and
respond to learners’ educational and behavioural needs.

Nyakach Sub-County provides a relevant setting for examining this issue because public JSS in the area are
implementing the CBC, with families expected to support learners beyond the school environment.
However, limited local evidence exists on the relationship between parenting availability and learners’
outcomes at this level. Existing research on parental support in Kenya has largely focused on academic
achievement, with less attention given to other outcomes associated with holistic development, including
discipline, personality traits and moral behaviour.

This limited evidence presents a practical concern for schools and families. Without sufficient local
evidence on parenting availability, it remains unclear how parents’ accessibility and support relate to the
different outcomes expected of JSS learners under the CBC. The present study therefore examined the
relationship between parenting availability and selected learning outcomes among JSS learners in public
schools in Nyakach Sub-County, Kisumu County, Kenya. The theoretical and empirical evidence
underpinning this relationship is reviewed in the following section.

The implementation of Junior Secondary School (JSS) under Kenya's Competency-Based Curriculum (CBC)
requires learners to receive continued support from both schools and families. Parents are expected to
provide guidance, monitor schoolwork, communicate with learners and schools, and support academic and
behavioural development. However, competing work, business and family responsibilities may limit
parents’ availability to provide such support.
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Although previous studies have linked parental involvement with positive learner outcomes, most have
examined it as a broad concept, with limited attention to parenting availability as a distinct aspect of
parental involvement. Existing evidence has also focused mainly on academic achievement, leaving limited
understanding of how parenting availability relates to academic performance, motivation, discipline,
attendance, personality traits and moral behaviour among JSS learners, particularly in Nyakach Sub-
County. Schools and parents have limited local evidence to guide effective parental support within the CBC
context. The study therefore examined the relationship between parenting availability and learners’
selected learning outcomes in public Junior Secondary Schools in Nyakach Sub-County, Kisumu County,
Kenya.

The study sought to examine the relationship between parenting availability and learners’ selected
learning outcomes in public Junior Secondary Schools in Nyakach Sub-County, Kisumu County, Kenya. The
study question was: What is the relationship between parenting availability and learners’ selected learning
outcomes in public Junior Secondary Schools in Nyakach Sub-County, Kisumu County, Kenya?

Theoretical Framework

The study was guided by the Overlapping Spheres of Influence Theory developed by Joyce L. Epstein and
advanced in collaboration with Steven B. Sheldon (Epstein & Sheldon, 2022). The theory explains that
families and schools share responsibility for supporting learners’ education and development. It recognises
that learners benefit when parents and schools work together and maintain regular contact. In this study,
parenting availability refers to parents being present and accessible to provide guidance, monitor
schoolwork, communicate with learners and support their learning needs. These forms of involvement may
strengthen learners’ academic performance, discipline, personality traits and moral behaviour. The theory
was therefore useful in explaining how the interaction between parental support and the school
environment may relate to selected learning outcomes among learners in public Junior Secondary Schools
in Nyakach Sub-County.

2.0 LITERATURE REVIEW

Parenting availability refers to the extent to which parents are accessible to their children and have the
time and capacity to respond to their educational and personal needs. It is reflected in parents’ physical
presence, opportunities for interaction, emotional responsiveness and access to support from both
parents. Longitudinal evidence from Eswatini provides a useful foundation. Grolnick and Pomerantz (2022)
found that parenting availability was associated with school achievement over a nine-year period, with
father absence having a particularly negative effect on boys' participation and successful completion of
school. More recent evidence also shows that the quality and form of parental support matter for
educational outcomes rather than parental presence alone (Kim, 2022; Wang & Wei, 2024).

Physical availability provides parents with opportunities to attend to learners’ educational needs. Parents
who have time to be with their children can monitor schoolwork, discuss assignments, follow academic
progress and respond to difficulties. Parental involvement is not simply a matter of physical presence; the
nature and quality of parental engagement are also important. Grolnick and Pomerantz (2022) emphasise
that parental involvement is most beneficial when it provides appropriate support without undermining
learners’ developing autonomy. Kim (2022) found a positive association between parental involvement and
academic achievement, although the effects varied according to the type of support. Wang and Wei
(2024), using 25 empirical studies and 42 effect sizes, found a significant positive relationship between
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parental involvement and students’ mathematics performance. Importantly, their findings varied by
involvement type, grade level and geographical region, suggesting that the value of parents’ availability
depends partly on how the available time is used.

Interactive availability concerns parents’ opportunities to communicate and engage directly with learners
about their education. This includes discussing school experiences, asking about assignments, listening to
difficulties and providing guidance. Evidence from Jiang et al. (2023) shows that the nature of parent—
learner interaction is important. Their meta-analysis found that parental homework involvement was
associated with mathematics achievement, but different forms of involvement did not produce the same
outcomes. This finding suggests that meaningful interaction and appropriate guidance may be more
useful than simply increasing the amount of parental assistance. In a related analysis, Jeynes (2024) found
significant associations between parental expectations and students’ academic achievement across 54
quantitative studies, further demonstrating the importance of parents’ educational communication and
expectations.

Emotional availability concerns parents’ responsiveness when learners experience academic, social or
personal difficulties. A parent who listens, encourages and responds to a learner’'s concerns creates
opportunities for the learner to seek advice and discuss challenges. Recent evidence on parent—child
relationships supports the relevance of this dimension. Yang et al. (2024), in a multilevel meta-analysis,
found a positive association between parent—child attachment and students’ academic adjustment,
including motivation, engagement and achievement. Similarly, a 2024 study of adolescents by Barongo,
Mwau and Omukami found that the parent—child relationship was positively associated with academic
performance, with parental and self-expectations forming part of the relationship (Barongo et al., 2024).
These findings do not directly measure emotional availability, but they provide empirical support for
examining the quality of parent—child accessibility and interaction alongside physical presence.

The availability of both parents is also relevant because learners may benefit from having access to
guidance, monitoring and encouragement from both mother and father. However, availability should not
be reduced to whether both parents live in the same household. Booth’s (2003) longitudinal study in
Eswatini showed that parental absence, particularly father absence, was associated with differences in
school participation and completion. Kenyan evidence similarly suggests that family circumstances can
shape educational progression. For example, a study of adolescents in Nairobi's informal settlements
found associations between parental presence and high-school completion, although the relationships
differed by gender and other social conditions (Barongo et al., 2024). These findings support examining
actual parental accessibility rather than assuming that household composition alone determines the
support available to learners.

Evidence from Kenya provides a relevant but incomplete picture. Recent research in a Kenyan public Junior
Secondary School found that parents supported learners'’ literacy development through shared reading,
communication with teachers, homework assistance and creating supportive home learning environments
(Shilenje, 2024). In public secondary schools in Kwale County, Richard (2025) also reported significant
relationships between different forms of parental participation and students’ academic performance. These
studies demonstrate the relevance of parents’ accessibility and support within Kenyan education, but they
examine broader parental participation rather than parenting availability as a specific construct. The study
addressed this gap by examining physical availability, interactive availability, emotional availability and the
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availability of both parents in relation to learners’ selected learning outcomes in public Junior Secondary
Schools in Nyakach Sub-County, Kisumu County.

Conceptual Framework

The conceptual framework shows how parenting availability, in terms of physical, interactive and emotional
availability and the availability of both parents, relates to learners’ academic performance, discipline,
personality traits and moral behaviour. It also recognises the possible influence of the school environment,
peers, socio-economic conditions and teacher support. The framework guided the study in examining the
relationship between parenting availability and learners’ selected learning outcomes in public Junior
Secondary Schools in Nyakach Sub-County, Kisumu County.

Independent variable

PARENTING AVAILABILITY

\l/ / A 4 \
Physical availability Interactive availability Emotional Both parents available
Dependent variable \\ SELECTED LEA‘RNING OUTCOMES Y
|
| | v I |
Academic || Learner discipline | Personalitv trait Moral

Intervening variables

School Peer Socio-economic Teacher support

Figure 1: Relationship Between Parenting Availability and Selected Learning Outcomes

3.0 METHODOLOGY

The study adopted a convergent mixed-methods descriptive survey design. The quantitative component
used a descriptive survey to examine the relationship between parenting availability and selected learning
outcomes, while the qualitative component explored participants’ experiences and views regarding
parenting availability and learners’ outcomes. Quantitative and qualitative data were collected during the
same phase of the study and analysed separately before being compared and integrated during
interpretation. The design enabled the quantitative findings to provide measurable patterns and
relationships, while the qualitative findings provided explanations and contextual understanding of the
participants’ experiences (Creswell & Creswell, 2023).

The study population comprised learners, parents or guardians, class teachers and heads of institutions in
public Junior Secondary Schools in Nyakach Sub-County. The population consisted of 10,744 learners,
10,744 parents or guardians, 288 class teachers and 144 heads of institutions, giving a total target
population of 26,064. The parent or guardian population was obtained from the official parent or guardian
registers maintained by the schools and therefore represented the recorded population rather than an
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assumed one-parent-per-learner estimate. These registers provided the sampling frame for selecting
parent or guardian respondents.

A sample of 43 public JSS schools was selected from the 144 schools in the sub-county. Proportionate
stratified sampling was used to ensure representation of schools from the relevant administrative areas,
followed by simple random sampling to select the participating schools. The heads of the selected
institutions were included purposively because of their administrative responsibilities and knowledge of
school operations. Learners were selected through simple random sampling, with the number drawn from
each school determined in proportion to its learner population. Parent or guardian respondents were
selected through simple random sampling from the parent or guardian registers, while class teachers were
selected using simple random sampling from the teachers in the sampled schools. The final sample
comprised 386 learners, 386 parents or guardians, 86 class teachers and 43 heads of institutions, giving a
total of 901 respondents.

Table 1: Target Population and Sample Size

Respondent category Target population Sample size
Public JSS 144 43
Learners 10,744 386
Parents/guardians 10,744 386
Class teachers 288 86
Heads of institutions 144 43
Total 26,064 901

Data were collected using questionnaires, interview guides and focus group discussion guides.
Questionnaires were administered to learners, parents or guardians and class teachers, while
interview guides were used with heads of institutions. Focus group discussions were conducted
with selected learners to obtain detailed accounts of their experiences of parenting availability
and its relationship with their learning. The instruments covered parenting availability and
selected learning outcomes, including academic performance, learner discipline, desirable
personality traits and moral behaviour.

The validity of the research instruments was established through expert judgment. Experts in
educational research and special needs education reviewed the instruments for clarity, relevance
and adequacy in addressing the study variables. Reliability of the quantitative instruments was
assessed using Cronbach'’s alpha, with coefficients above .70 considered acceptable for the study.
Quantitative data were coded and analysed using descriptive and inferential statistics.
Frequencies, percentages, means, and standard deviations were used to summarise the data,
while Pearson product-moment correlation and regression analysis were used to examine the
relationship between parenting availability and selected learning outcomes. Qualitative data were
analysed thematically. The quantitative and qualitative findings were considered separately and
then integrated during interpretation to identify areas of convergence and divergence.
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Ethical considerations were observed throughout the study. Ethical approval was obtained from
the relevant institutional ethics review body, while research authorisation was obtained from the
appropriate authorities before data collection. Permission was also obtained from the heads of
the participating institutions. Participation was voluntary, and respondents were informed about
the purpose and procedures of the study before participating. For learners who were below the
age of consent, parental or guardian consent and learner assent were obtained. Respondents
were informed of their right to decline participation or withdraw from the study without penalty.
Confidentiality and anonymity were maintained by excluding names and other identifying
information from the instruments, data analysis and reporting. The collected data were securely
stored and used only for the purposes of the study.

4.0 FINDINGS AND DISCUSSION

The study examined the relationship between parenting availability and learners’ selected learning
outcomes in public Junior Secondary Schools in Nyakach Sub-County, Kisumu County. Parenting
availability was assessed in terms of parents’ availability to assist with schoolwork, monitor academic
progress, attend school meetings, discuss school matters with their children, support learner motivation
and promote discipline.
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Table 2: Parenting Availability among JSS Learners

Parenting availability Strongly | Disagree | Neutral | Agree | Strongly | Mean | SD
statement Disagree F (%) F (%) F (%) Agree

F (%) F (%)
Parents are always available 42 (5.1) 66 (8.1) 90 (11.0) | 516 102 3.70 .969
to assist with schoolwork (63.2) (12.5)
Parents regularly check on 12 (1.5) 54 (6.6) 114 510 126 3.84 .818
academic progress of their (14.0) (62.5) (15.4)
children
Parents normally attend 0 (.0) 42 (5.1) 156 384 234 3.99 .830
school meetings when invited (19.1) 47.1) (28.7)
Parents normally create time | 24 (2.9) 84 (10.3) | 114 444 150 3.75 972
to discuss school matters with (14.0) (54.4) (18.4)
their children
Parents who are unavailable 6 (0.7) 66 (8.1) 156 336 252 3.93 .944
have children with poor (19.1) 41.2) (30.9)
school attendance
Learners with actively 12 (1.5) 24 (2.9) 108 402 270 410 .842
involved parents often (13.2) (49.3) (33.1)

demonstrate higher
motivation levels

Increased parenting 12 (1.5) 12 (1.5) 102 348 342 4.22 .882
availability improves learner (12.5) (42.6) (41.9)

performance

Parents who prioritize other 0(.0) 42 (5.1) 126 366 282 4.09 .839
responsibilities limit their (15.4) (44.9) (34.6)

effective involvement in their
children’s education

Parenting availability 0 (.0) 6 (.7) 78 (9.6) | 366 366 434 680
contributes positively to (44.9) (44.9)
discipline of their children

Key: SD = Standard Deviation; F = Frequency; % = Percentage

The findings in Table 2 indicate a favourable perception of parenting availability among the 816
respondents who provided valid responses. The respondents associated parenting availability with
learners’ behaviour, motivation and academic performance. The strongest finding concerned learner
discipline, where 89.8 per cent of respondents agreed or strongly agreed that parenting availability
contributes positively to discipline (M = 4.34, SD = 0.680). This was followed by the view that increased
parenting availability improves learner performance, with 84.5 per cent agreeing or strongly agreeing (M =
4.22,SD = 0.882).In addition, 82.4 per cent agreed or strongly agreed that learners with actively involved
parents demonstrate higher motivation (M = 4.10, SD = 0.842).
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Parents’ monitoring of learning and engagement with schools also received relatively high ratings. 77.9 per
cent of respondents agreed or strongly agreed that parents regularly check their children’s academic
progress (M = 3.84, SD = 0.818), while 75.8 per cent agreed or strongly agreed that parents attend school
meetings when invited (M = 3.99, SD = 0.830). These findings indicate that monitoring schoolwork and
maintaining contact with schools are common forms of parenting availability.

The lowest mean was recorded for parents’ availability to assist with schoolwork. Although 75.7 per cent of
respondents agreed or strongly agreed with the statement, the item recorded a mean of 3.70 (SD = 0.969).
Similarly, 72.8 per cent agreed or strongly agreed that parents create time to discuss school matters with
their children (M = 3.75, SD = 0.972). At the same time, 79.5 per cent agreed or strongly agreed that
parents who prioritise other responsibilities have limited involvement in their children’s education (M =
4.09, SD = 0.839). These findings suggest that work, family and other responsibilities may reduce the time
available for direct interaction between parents and learners.

The findings also point to a relationship between parenting availability and school attendance. 72.1 per
cent of respondents agreed or strongly agreed that children whose parents are frequently unavailable are
more likely to experience poor school attendance (M = 3.93, SD = 0.944). This suggests that regular
parental presence and follow-up may help parents monitor attendance and respond to challenges that
could affect learners’ participation in school.

The qualitative findings provided further explanation of these results. Parents described checking exercise
books, monitoring homework, discussing school progress and communicating with teachers as ways of
supporting their children. One parent explained:

I reqularly check my child’s exercise books after school and ask about what was taught in
class. If I notice a problem, I help where I can or talk to the teacher about the problem [P3].

A learner similarly stated:

My father always asks me about my homework every evening, ensures that I do it and
always wants to know how I perform in my assessments [FGD 0Z].

However, some learners reported that parents’ work commitments limited the support available at home.
One learner explained:

My parents leave home very early and return late because of work. Most evenings I study
alone, and when I encounter difficult questions, there is nobody at home to guide me [FGD
05].

These accounts help explain the relatively lower ratings for direct assistance with schoolwork and parent-
child discussions. They suggest that parenting availability involves more than physical presence; it also
requires parents to create time for communication, guidance and academic follow-up. The qualitative
findings also highlighted the contribution of parenting availability to learner motivation and discipline.
Parents described encouraging their children, discussing their school experiences and addressing
behavioural concerns. One parent noted:
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We talk about behaviour, friendships and how they relate with teachers. When there is a
problem, we discuss it immediately so that it does not become a habit. When there are
cases difficult to handle alone as a parent, Iinvolve the teacher concerned to try to help my
child [P3].

A learner also remarked:

Whenever my parents appreciate my efforts and encourage me after exams, I feel confident
and motivated to work even harder at school. But when they scold me, I feel discouraged
and see myself not doing well [FGD 06].

The qualitative evidence therefore supports the quantitative pattern, particularly the high ratings for
discipline, academic performance and motivation. At the same time, participants’ experiences show that
parents’ ability to remain available can be affected by work and other family responsibilities. The findings
are consistent with Jeynes (2024), who associated parental engagement and monitoring with positive
academic, behavioural and motivational outcomes. They also agree with Jiang et al. (2023), who reported
that parental supervision supports task completion and self-regulated learning.

The findings further support Epstein’s Overlapping Spheres of Influence Theory (Epstein & Sheldon, 2022),
particularly the dimensions of parenting, communication and learning at home. The theory emphasises
interaction between families and schools in supporting learners’ development. In this study, parenting
availability was reflected in monitoring schoolwork, attending school meetings, communicating with
learners and teachers, providing guidance and reinforcing positive behaviour.

Parenting availability is most meaningful when it is accompanied by purposeful interaction. Parents may
not always be able to spend long periods with their children because of work and other responsibilities,
but making time for academic follow-up, communication, encouragement and guidance can provide
important support. The findings also indicate that schools can strengthen this support by maintaining
regular communication with parents and encouraging practical forms of participation that fit different
family circumstances.

The inferential analysis further established a statistically significant positive relationship between parenting
availability and learners’ selected learning outcomes. Regression analysis also showed a statistically
significant positive relationship between parenting availability and academic performance (p < .001). These
results are consistent with the descriptive and qualitative findings and indicate that greater parenting
availability is associated with more favourable learning outcomes. However, because the study used a
survey design, these findings describe an association and should not be interpreted as evidence that
parenting availability alone causes changes in learners’ outcomes.
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Table 3: Inferential Statistics of Parenting Availability

Independent Variable Inferential Statistical Test Correlation with Academic
Performance
Parenting Availability Pearson Correlation .549
Set Sig. (2-tailed) (a) .05
Observed P value .000°

Table 3 shows a moderate, positive and statistically significant relationship between parenting availability
and academic performance (r = .549, p < .001). This indicates that parenting availability is moderately and
positively associated with academic performance, and the relationship is statistically significant (p < .001).
The significant p-value (p=.000) confirms that this relationship is not due to chance; hence, policymakers,
class teachers, HOIs and parents should prioritise parenting availability to enhance the realisation of a
quality educational foundation in public Junior Secondary Schools.

Table 4: Model Summary of Parenting Availability on Selected Learning Outcomes

Model R R Square Adjusted R Square Std. Error of the Estimate
1 .549 301 .300 .565
Predictor: Parenting availability Dependent variable: Selected learning outcomes

Predictor: Parenting availability; Dependent variable: Selected learning outcomes

The model summary shows a positive relationship between parenting availability and learners’ selected
learning outcomes (R = .549). The coefficient of determination (R?2 = .301) indicates that parenting
availability explains approximately 30.1 per cent of the variance in learners’ selected learning outcomes.
After adjustment for the sample size and one predictor, the adjusted R? is approximately .300. This implies
that as parents become more available and engaged in their children’s education, learners are more likely
to demonstrate improved academic performance, motivation and discipline.

Table 5: ANOVA for Regression of Parenting Availability on Selected Learning Outcomes
Model Sum of Squares df Mean Square F Sig.
Regression 111.895 1 111.895 350.521 < .001
Residual 259.849 814 0.319
Total 371.744 815

Note. Dependent variable: Selected learning outcomes. Predictor: Parenting availability.

The ANOVA results presented above show that the regression model was statistically significant, F (1, 814)
= 350.521, p < .001. This indicates that the observed relationship between parenting availability and
learners’ selected learning outcomes was statistically significant. The finding provides evidence that
parenting availability is an important predictor of variation in learners’ selected learning outcomes.

5.0 CONCLUSION AND RECOMMENDATIONS
Conclusion: The study concluded that parenting availability has a moderate, positive and statistically
significant relationship with learners’ academic performance in public Junior Secondary Schools in Nyakach

269

Journal url: https://journals.editononline.com/ (( E-:m,m‘gg:.‘zom.ﬂn Publishing

¥ Publishing



https://journals.editononline.com/

Journal of Education Management and Leadership

Sub-County (p < .001). The finding suggests that learners tend to experience better academic outcomes
when parents make time to monitor schoolwork, provide guidance, discuss school progress and participate
in school-related activities. The qualitative findings further indicate that the value of parenting availability
depends not only on physical presence but also on meaningful interaction and support. The study
therefore concludes that parenting availability is an important component of parental involvement in
supporting learners’ academic development within the JSS and CBC context.

Recommendations: Parents and guardians should make deliberate efforts to remain involved in their
children’s education by monitoring academic progress, supervising schoolwork, discussing school
experiences and attending school meetings whenever possible. Schools should strengthen home-school
partnerships through regular communication, academic clinics and parent-engagement programs that
provide practical opportunities for parents to participate in learners’ education. Schools and parents
should also adopt flexible approaches to parental engagement that recognise work and family
responsibilities, enabling parents with limited time to maintain meaningful communication, guidance and
follow-up with their children.
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